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INTRODUCTION 


Malcolm P, Douglass 
Associate Professor of Education 
Director, Claremont Reading Conference 


The Twentyseventh Annual Reading Conference was held in Claremont 
July 6th through 9th, 1959, This was the first year in which the Conference 
was undertaken without the sponsorship of Alpha Iota Chapter of Pi Lambda Theta 
and the leadership of Dr, Peter L. Spencer, founder of the Conference and 
Emeritus Professor of Education at Claremont Graduate School, 


The theme of this year's conference was "Marks of Superiority in Reading 
Instruction," The program of four days was divided into as many major 
problem areas in reading teaching. The first day was devoted to problems 
of improving reading programs in school districts, On the second day, 
participants learned about outstanding classroom reading programs from the 
creators of those programs, teachers who have gained recognition for their 
skill and artistry in this regard, The third day was devoted to a development 
which is gaining much attention and about which both elementary and secondary 
schoal teachers are concerned todays: learning to read and speak a second 
or foreigh language. The last day of the Conference focused upon recent 
research, Studies in progress and recently completed research were reported 
in several sections of the Conference. Interspersed between these major 
problems were study and discussion sessions arranged around topics of 
interest to the conferees, 


Throughout the Conference major attention was given to new directions 
and goals for all persons concerned’ about the improvement of reading teaching 
in our schools, In this connection, recognition was given to our growing 
understanding of the complexity of the reading process and the importance of 
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understanding the nature of individual variation among pupils and teachers 

as we seek ways to improve the quality of teaching and learning in the class- 
room. The papers which follow have been submitted by participants in the 
Conference and are based upon the presentations which they made at the 
sessions held in Claremont during the summer of 1959, 


FOUR MARKS OF SUPERIOR READING TEACHING 


Looking back in time, we may observe that the preceding decades of the 
Twentieth Century have been important ones in extending our understanding 
of the reading process and improving our knowledge of how reading may be 
most effectively taught. But in our backward glance, we also recognize that 
much is yet to be done. Despite the fact that over fifteen thousand research 
studies directly relating to reading have been produced during this period, 
we find many answers to basic questions still eluding our grasp. 


The failure of our research to produce enough definite answers, and the 
slowness with which we in education manage to put what we do know into practice, 
has resulted in the building of considerable tension between the public and 
the profession, Reading teaching has been under unusual strain particularly 
during the immediately preceding ten years, The well known Flesch manuscript 
and other "lay" publications have been symptomatic of an underlying, pervasive 
concern about the quality of teaching and learning in reading. We are apparently 
now entering a period in which such overt indicators are on the decline, 
Although it might be assumed that public interest and comern about reeding 
teaching is waning from the fact, for example, that Flesch-type publications 
no longer achieve the "best seller" category with the frequency which they 
enjoyed a few years previously, it is believed that this yardstick is a 
faulty one by which to judge current interest in developing more effective 
reading. It would appear to this writer, at least, that public as well as 
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traditional professional interest is still much in evidence, 


Although we may be impressed with the fact that there is yet so much 
to learn about reading process and the teaching of reading, the marks of 
superiority in reading teaching are becoming increasingly clear. There are 
four such "marks" which might be discussed in this regard. The first of 
these has to do with the importance of developing a sound understanding of 
the nature of the reading process, The second deals with the proper role of 
research in reading, The third is concerned with how faculties in schools 
work together to improve their teaching of reading, and the fourth explores 
the mythology of the "royal road" concept of reading instruction. All of 
these "marks" were considered in one way or another during the Conference, 
and several are reported in the articles and reports of researches completed 
or under way on the following pages. 


Superior reading teaching is most likely to appear where faculties have a 
sr conception of the reading process 


The Claremont Reading Conference, since its inception, has attempted 
to convey ideas about the reading process with the assumption that such 
understanding was basic to improving the quality of reading in which pupils 
engage in and out of school, It alarms some people to realize that there is 
a lack of agreement as to just what this process entails, Yet there is 
still much controversy,both on a theoretical level and at the practical 
“application of theory" level, Fundamentally, two points of view can be 
identified, The broad concept, sometimes called the Claremont Concept of 
Reading, has received particular attention at the Claremont Reading Con- 
ference during the past twenty-six years, This point of view is most ably 
expressed in the writing of Dr, Peter L. Spencer, founder of the Reading 
Conference, He states the position in this way: 
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1. Reading is a way of behaving, 


Reading is a behavior process, Reading is fundamentally 
not an academic school subject. The reading process is not 
restricted in its applicability to any subject matter area or 
areas, Reading behavior has general applicability in all areas 
of concern, 


2. Reading is basically a native inborn behavior process, 


One does not have to learn to read. But one does have to 
learn to read certain things and in more or less certain ways. 
The reading process is not initiated by school instruction nor 
does it emerge as a phenomenon of development after infancy, 

The reading process is comparable to other fundamental native 
processes such as respiration and mtrition, The innate reading 
process has to be developed and implemented just as do the other 
processes in order to make them effective for the needs of the 
organism, 


3. Reading is characteristically a perceptual process, 


Reading, as a process, involves both sensitivity and 
sensibility. Sensitivity is a function of the sense receptors, 
People are equipped with receptors for many types of stimuli. 
Sensibility developes with experiencing, Sensibility functions 
in the voluntary control of behavior, 


4. Reading is the process of making discriminative reactions, 


Reading behavior occurs under stimulation through any of the 
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senses, For definitive purposes various applications of 

the reading process may be identified by the sensory types 

of stimuli which set them up, By this procedure we may 

identify visual reading based on the reception of light; aural 
reading based on the reception of sound; olfactory reading based 

on the reception of odors; gustatory reading based on the reception 
of tastes; tactile reading based on reception through the sense of 
touch; kinesthetic reading based on reception of muscle or tendon 
stimulation, etc, 

Similarly, for definitive purposes applications of the reading 
process may be designed by indicating the particular stimuli which 
initiate them. Classifying reading by the procedure gives us 
lip-reading; Braille-reading, speech=reading; character-reading; 
map-reading; many varieties of instrument-reading, etc. 

In like manner for definitive purposes we may classify 
reading behavior according to purposes which characterize it. 

For example, we may be concerned with the degree or with the speed 
of recognition shown for the stimulus. We may be concerned with 
the quantity or quality of comprehension or interpretation that is 
employed. We may be concerned with the aptness of the resulting 
behavior, Or, we may be interested in the retention shown for the 
behavior achieved through reading. 


5. Reading is the essence of the educative process, 


Reading and experiencing are the same process, Reading 
and learning are likewise the same process. Consequently, reading 
and concept building are the same process, 

Reading is a procedure for developing sensibility from 
sensitivity. A program for education is best characterized as a 
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program of developmental reading. All subject matter was 

created through the use of the reading process, This concept 

of reading and of education recognizes intrinsic unity, i.e., 
wholeness and fundamental integration of all experience and of 
all knowledge which comes from experiencing. Subject matter areas 
are but parts of the whole of knowledge, Each subject matter 

area has its definitive characteristics and its peculiar functions 
but none is equivalent to the whole of knowledge. Furthermore, 
the sum of all subject matter, when subject matter is accomplished 
in disparate relationship, is not equivalent to the wholeness of 
experience, 


6, Reading involves peripheral, intellectual, and social aspects, 


Peripheral aspects of the reading process include the 
nature and functions of the stimuli and of the sense receptor 
organs. Characteristic of this concern are the studies of 
typography in relation to printed word reading, studies of 
effective speech in relation to spoken word reading, studies 
of functional relations in artistic design, etc, 

Also.characteristic of this concern are studies of the 
nature and treatment of sight, of hearing, etc, 

Possibly within this area of concern we should include the 
control of vocabulary and similar factors in connection with other 
types of reading behavior, 

Intellectual aspects of the reading process have not been so 
commonly stressed. These aspects have to do with the creation 
of meanings, the determination of significance, and the 
projection and direction of behavior responses. The creation 
of meaning incorporates both extractive procedures and abstractive 
procedures. Observation and identification of specific inherent 
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characteristics of stimuli are extractive techniques, 

Sensing these characteristics as ideas freed from immediate 
concrete stimulation is abstractive. Only in a very limited 
sense of the term are meanings extracted. Refining the crude 
concrete cues to meaning into concepts which have more general 
applicability requires abstractive procedures, The processes are 
interrelated. They are not disparate, 

Social aspects of the reading process have to do with the 
social reference for all human behavior, The task of efficient 
reading has been aptly stated as "the ability to read effectively 
oneself, other people, and those things which stimulate human 
behavior," This might well be used as a criterion of the worth 
of any educational experience, What does this experience 
contribute to the performer's abilities to read himself, to read 
other people, or to read anything which is of concern to people? 
If this criterion measure is rigorously applied, we should be 
able specifically to designate the worth of every activity. 


This point of view is developed in previous Reading Conference Yearbooks. 
Persons intrigued with these ideas are urged to consult especially those 
articles which Dr, Spencer has written. 


The narrower concept, or traditional point of view, is at present in 

the United States the majority view. This position considers reading as 
behavior developed in response to printed symbols, Although considering 
reading as a "process", it is in an operational sense a subject in the school 
curriculum, Heavy emphasis is placed upon developing appropriate responses 

to word symbols as they appear on the printed page. Metho’s of teaching have 
developed which implement this point of view, finding expression in the 
“basic reader program", so widely used throughout this country, in which primary 
focus is placed upon exposure of a printed stimulus followed by attempts to 
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attach the appropriate verbal sound to that stimulus. Through continued 
practice the pupil is led to give the correct response to an increasingly 
larger number of words, In this manner he is led to reading proficiency, 


There is, of course, no sharp line which separates the broad from the 
narrow point of view about the reading process. It is important, however, 
for each teacher to have a clear conception of what he means when he talks 
of reading if his program is to be most effective with pupils. Such under- 
standing is basic to developing an instructional program since the how of 
teaching reading mst ultimately be related to what we think the reading 
process to be, Knowledge about these differing views and the implications 
for teaching which grow out of such understanding are held here to be of 
the highest import in developing a sound reading program, 


Superior reading teaching is most likely to appear where faculties know 
and_ interpret carefully relevant research 


Superior reading teaching will emerge, we believe, where teachers not 
only have clear conceptions about the nature of reading, but also where they 
know and interpret accurately relevant research, The word relevant requires 
stressing here, for no area of the school's effort has been subjected to 
more "research" than reading. Unfortunately, a great deal of that research 
is of little, if any, real value. In addition, there are certain researches 
which have had undue influence upon reading teaching in our schools, We 
need to evaluate more effectively research as it relates to all instruction, 
of course, but particularly is this true in relation to reading research, 
if only because there has been so much of it. As just one case in point, 
examine the research in vocabulary control, This research has led in too 
many instances to what many educators consider the point of absurdity in the 
writing of basic textbooks for younger children. The stories are legion 
of children who, when asked what they are reading about, look up from their 
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readers in wonderment and reply something like this: "Oh, our books aren't 
about anything," 


Well conceived, well executed research is central to the improvement of 
reading teaching for each boy and girl. However meaningful research may come 
to us from areas other than those in which research has traditionally been 
conducted, For example, medical research, particularly as it relates to 
endocrine dysfunction and neural activity, and research related to 
sociological as well as psychological factors in teaching and learning 
offer important information for us as we look toward improving programs in 
the classroom, Interpretation and implementation of such research is an 
important activity in which all teachers of reading should engage in one 
way or another. In addition, action research, carefully thought through and 
organized so that practical outcomes may be attained, should be encouraged 
on the part of school districts, school faculties, and groups of teachers 
within schools, 


Superior reading teaching is most likely to a ar where faculties become 


skilled in working together to improve the total school reading program, 


A third "mark" of superiority in reading teaching which is also related 
to the two points made above, has to do with how school faculties study and 
work together to improve their knowledge about the reading process and their 
skill in teaching children to improve their reading abilities, Self-study is of 
first importance in building a quality school-wide reading program, Faculties 
should organize themselves to work carefully together to improve their 
understanding of why children have difficulty with reading and how they can 
better help them toward the goal of developing more widely=reed, independent 
readers, Although many faculties in this writer's experience, at least, 
are concerned about improving the quality of reading teaching in their 
schools, it often appears to be a sign of weakness to admit to this concern, 
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Too rarely, in these cases, do teechers feel that the problem is openly 

defined and as openly attacked. Although there are many curricular concerns 

in the modern elementary or secondary school to which all of us are continually 
admonished to give attention, reading enters into all of them and should, 

on this basis alone, receive continuous attention from any faculty interested 
in improving its instructional program, 


Superior reading teaching is most likely to appear where faculties recognize 
that variety in approaches to teaching reading are more desirable than 
slavish conformity to a "system", 


Finally, we should also recognize the fact that there is no "one way" 
or "royal road" either to learning to read or to the teaching of reading, 
Let me illustrate this point in this way. We are all well aware of the fact 
that some children come to school reading printed words with considerable 
facility without ever having had formal instruction. Others come to school 
with meager experience backgrounds and with no "book experience" = that is, 
their parents have failed to communicate to them that books are desirable 
in any sense whatsoever, And there are all those children who fall in between 
these extremes, We know, too, when we become acquainted with these children, 
that there are differences in the way most efficient learning takes place, 


Just as children vary widely in their reading needs and in their ability 
to read printed symbols, the methods by which they are taught must vary. No 
one method of instruction will be successful with all children, We must 
not forget, also, that teachers themselves are a variable group. To expect 
teachers to adopt a universal approach to reading instruction is foolhardy, 
Nevertheless, over the years, numerous "systems" for teaching reading have 
been devised and regulations governing the use of books in schools have 
been adopted which place unnecessary restrictions upon the individuality 
and creativity of the teacher, These we believe are detrimental to the 
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development of sound reading programs. Where faculties recognize the 
importance and necessity of differences among professional colleagues in 
approaches to reading teaching as they do of differences in background, 
intellectual ability, and needs of children, differences in approaches to 
reading will be encouraged and, we believe, superior instruction is likely 
to emerge, 
Conclusion 

The way in which the teacher and the school faculty blend these four 
elements is the "essence" of superior reading instruction, This blending 
is essentially a creative process, Each person, each faculty, will arrive 
at a slightly different point of view and the procedures which are adopted 
to put that point of view into practice will be unique, There will, of 
course, be broad areas of agreement and similarity in practice, but there 
remains that uniqueness for each teacher and his school which make the 


reading program "his own", There will, as well, be a persistent search 

for a better program,and this will bring about gradual changes and will 

mean that the program is ever a new one. Such a search and the invitation 

to create an ever better program on the part of the administrative-leadership 
of the school are at the heart of a superior reading program for our boys 

and girls, 
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CONCEPT DEVELOPMENT OF YOUNG CHILDREN IN READING INSTRUCTION 


- R. Van Allen 
Director of Curriculum Coordination 
Department of Education, San Diego County 
San Diego, California 


Many classroom teachers in San Diego County have been working quietly, 
but diligently, during recent years on some of the major problems still 
existing in the teaching of reading and writing (including spelling) to 
young children, They have been exploring methodology which would implement 
their strong belief that learning must be based upon the experience of the 
learner, They have been addressing themselves to problems that concern the 
development of concepts in young children as well as the "how-to-do-it" 
problems of teaching reading and writing skills, 


As teachers, they have been looking for the "magic formula" which would 
yield the secret of enabling a child to achieve naturally and normally the 
use of his own ideas and his own language in creating reading competence 
commensurate with his need in our rapidly changing world. Some of them have 
continued to believe, in the face of noisy reactionaries, that children might 
be lifted to a plane of creative expression which would reach beyond normal 
expectations--far beyond the myth of the national norm, 


They believe that this is happening in many classrooms in San Diego 
County. Many teachers, through their recent experience in using more 
creative approaches to teaching reading, are exploding the myth of present 
national norms as a measuring stick for reading of young children, 


Actually, what has been happening is so simple that it is difficult to 
explain to those who have read all the books which complicate the problem with 
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detailed minutiae. All that has been done is to recognize in daily 

practice that learning is based upon the experience of the learner and cannot 
be given to children, The definition of reading instruction is broadened to 
include related forms of communication and the program has been called "reading" 
because teachers in most schools are free to schedule large blocks of time for 
that school subject. Some people call our program the "creative writing 
approach to teaching beginning reading," Others describe it as a "language- 
experience approach to the teaching of reading," Whatever one may wish to 
call it, there are a few basic understandings which they try to cultivate 

in adults, It is hoped the fundamental concepts of what reading really is 

in his in-school and out-of+school experiences will evolve, The sequence 

of concept development might grow something like this: 


Teachers begin with the thoughts of each child as the basic 
ingredient of the "magic formula," 


some other form, 


This causes the teacher to realize that to some degree all 
normal children can already write and read, It cancels out 
any preconceived notion that a child has to have a reading 
vocabulary of a certain size before he begins to write, 


Anything 


Experience with picture writing and writing with the letters 
of our alphabet helps the child to recognize that one is much 
more precise than the other and gives more specific clues to 
the reader as to the thinking of the author, 
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The child experiences the thrill of reading what other people 
have written after he has experienced the thrill of seeing 
his own oral language take a form that can be reproduced by 
the process called reading, 


As he represents the sounds he makes through speech with symbols, 
he uses the same symbols (letters) over and over, 


Teaching the child to symbolize his speech sounds rather than 
trying to get him to assign a sound or sounds to a symbol is 
to take the experience approach to teaching phonetic elements 
of our language, 


Each letter in the alphabet stands for one or more sounds that 


he makes when he talks, 


At first the teacher records the oral language of the individual 
to develop this understanding. As the child writes on his own, 
this understanding matures to the point of including the many 
variations inherent in the Inglish language, 


Understanding how to symbolize initial sounds in words is a 
"break through" to the magic realm of reading and writing, 


Most words have an ending sound, 
This, like the understanding above, is a normal development for 


children who observe speech take the form of writing, It is like 
adding the skill of running to walking, 





@ 15 « 
Many words have something in between. 
This is an understanding that offers a longer range teaching 
program, It continues to be a fascinating part of learning 
throughout the life of the individual. 
are not used very often, 
Vocabulary control is built into the language of the individual, 


It is a more effective control than that exercised by basic 
readers, even though the characteristics may be very similar, 


What he has to say and write is as important as whet other people 
have written for him to read, 


Many teachers have difficulty with the implementation of this 
understanding because of the worship of the printed page, However, 
a teacher who cannot demonstrate his real thrill over the output 
of ideas in his own classroom leaves out one of the principal 
ingredients of the formula, 


Helping the child to get a built-in feeling that the main purpose 
of reading is to deal with the ideas of the author rather than 
the words he uses is a strength of the formula. When children 
are released from the fear that they may not know enough of the 
words to read a story successfully, because most of the words are 
those they use in their own speech and writing, they are well on 
the way to independence in reading skills. This occurs at a much 
earlier age than it was formerly thought possible, 
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As children live and learn the simple facts of reading in a school 
program which is truly an integrated, balanced program from kindergarten on, 
they develop more mature concepts about what reading really is in the world 
about them, such as: 


e its values in their own lives 


The skills they need to develop in order to achieve their reading 
purposes 


The relationship of reading to critical thinking _ 
- The stimulation which reading can give to creative living 


The slow learning child, the emotionally disturbed, and the "immature" 
make significant progress in a program where his own ideas are valued and 
used, The gifted child has opportunity to develop nearer his potential than 
in the highly structured, tightly controlled basic reader program, 


The teacher, recognizing that each child brings to school a language 
personality which is different from every other one in the classroom, deter- 
mines to preserve that individual personality at the same time that certain 
common understandings and skills are being habituated, To do this, the pro- 
cedure from the first day requires the individual to express his own thoughts, 
ideas, aspirations, and ideals, This.is quite different from the usual be- 
ginning with experience charts which are supposed to represent the thinking 
of the class. It is poles apart from the readiness worksheet approach, 


From the beginning of first grade, children are expected to bring their 
own thinking into the classroom and share it through speaking, painting, 
writing and other means. The teacher works with individual contributions to 
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help the child move from oral and pictorial expression of his ideas to ex- 
pression through writing, As the child writes, he reads--not only what he 
writes but what other children write, There is no control on the vocabulary 
to which children are exposed except the control which is inherent in the 
group itself, This is natural control rather than the artificial control 
imposed by the so-called developmental reading series. The reading books 
are used widely, but for purposes which they can serve most effectively. 


In the initial stages of growing into reading, the teacher assumes the 
responsibility for writing under each child's painting, She invites a small 
group to bring pictures of something they have painted, There is no need to 
know the "readiness level," the I.Q. or other information commonly considered 
to be necessary in grouping children for reading, The one basic requirement 
is that each child represent and express his thoughts, 


As the children group themselves around the teacher so they can all 
observe her write, one at a time each child shares a phrase or a sentence 
which he sees translated into a story right before his eyes. It is real 
magic! The teacher all the while "chats" with the children aboute-- 

e names of letters 

e sound values of letters and group of letters 

- beginning sounds 

- sounds in-between 

She proves to the children that anything they say can be written down 


with the letters in our alphabet and that a person who knows how to read can 
tell them exactly what they said without hearing them. After the "stories" 
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are bound into books, the teacher can tell a child exactly what he said a 
few days earlier because she can read writing as well as pictures, 


In addition to the small group work, teachers take individual stories 
from children when working with the total class, This is most frequently done 
when a child is sharing his thinking about a painting done at the easel or 
on the floor where large paintings are done. This procedure gives unity to 
the class in relation to this all-important matter of learning to read, There 
is not, however, uniformity of learning experiences, 


At a time that is sooner than most teachers expect, a child requests to 
write his own idea with the help of the teacher, This is called a "self- 
commitment,"" The teacher has led the child to the threshold of his own mind, 
and the child steps across on his own accord, This is a significant moment 
in each school year--and it always happens} One child is ready--another 


follows, then another and another. Soon a group of children has told the 
teacher that it is ready to take a "peek" into some of the other mysteries 
of reading--the mysteries which are in books that contain what other people 
think is important enough to write down, (Notice that the teacher did not 
tell the children that they were ready for reading in other people's books.) 


Psychologically, the self-commitment is the crucial point in the first 
grade reading program, After a child has made it, he does not retreat from 
it. This is the chemistry which seems to lift a child out of himself into 
a plane of creative expression which knows no bounds, It is the opposite 
approach from one commonly used where the teacher, through a series of readi- 
ness tests, places a child in a group according to his ability, This, it is 
hoped, is a mistake which teachers in the future will not make. In the age 
which is ahead, our society cannot afford to harvest a crop of disabled 
readers caused by early defeat in the first grade, The environment of the 
classroom must be such that each child can and will strive to realize his 
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fullest potential, Any goal short of this is not worthy of the good teacher, 


There are some who state their fears of a language program which de- 
rives its raw material from the language of the group. They are skeptical 
of the reading and spelling which children do and fear that basic reading 
skills might be neglected, These fears are not held by teachers who, by 
faith, have embraced some of the simple truths which are known about human 
personality, and have developed techniques of helping language to grow in a 
natural, meaningful setting. 


Numerous approaches to the analysis of children's use of words have 
been made. In each instance there has been noted a high relationship be- 
tween the words which children use in personal writing amd in basic word 
lists used in the development of reading series. A recent survey of writing 
from more than 100 first grade children (measured I.Q.'s from 90-150) from 
September through November revealed that: 


« They had used on their own 37 of the 5 words presented in the 
three pre-primers of the California State Series for reading 
(Lyons and Carnahan), 


They had used 66 of the 100 words in the Madden-Carlson List for 
Primary Children (World Book), 


They had used 20 different words which were compiled into a 
vocabulary test for sight reading of words in isolation, 

Three months later the test was administered to the children by the 
school principal, Of those taking the test, 25 percent recognized 
more than 200 of the 240 words in isolation, Eighty-seven percent 
recognized more than 120 words, The highest number recognized was 
234, the lowest 92. 
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They had increased their opportunities for understanding the 
function of symbols (letters) in the reading-writing process. The 
pre-primer series (three books) introduces one word with the 
initial consonant "b" (ball). Children, in their own writing, used 
23 "b" words, The pre=primer series introduced three "c" words, 
the children used 15, The pre-primer series used two "f" words 
(for, fast), the children used 21, 


They excelled in reading achievement at the end of the year, and at 
the same time had developed skills in writing and spelling which were 
far beyond normal expectations, 


They had a built-in feeling of confidence that they knew the function 
of writing and reading in their own lives--what is involved in crea- 
ting reading material as well as in using what others have written 
for them. 


The concepts about reading and writing which they had brought into 
the first grade had been extended, clarified, organized, matured, 


Many other generalizations can be drawn from data collected from studying 
children's own production, But as teachers work on reading instruction with 
a grasp of what it means to consider concept development about what reading 
really is, they recognize daily, over and over, that reading cannot be taught! 


The foundation for reading experiences can be laid, 
The basic mechanics of the process can be imparted. 


Examples can be given which will help distinguish between the multi- 
tude of symbols which our society uses to represent speech sounds, 








The young, vigorous minds of children can be initiated into the 
mysteries of the past and the future, 


With luck, the teacher can help some children to overcome disabil-~ 
ities which result from over-emphasis on reading from "reaJeis,” 


Externally, there is little more that can be done. Beyond that, the 
reader must travel alone. The distance he will travel will depend on many 
factors, The one for which the teacher is most responsible is to develop 
a built-in faith that the child is able to step across threshold after thres- 
hold without knowing what is on the other side, 
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READING AND CREATIVE WRITING IN A FIRST GRADE CLASSROOM 


Mrs, Alta Boyer 
First Grade Teacher 
Carlsbad Elementary Schools 
Carlsbad, California 


I am here to bring you 2 close-up of how the "creative writing" or 
"language experience" approach to reading was started in my classroom, 
Really, it all started with an idea that intrigued me. The idea was pre- 
sented by Dr. R. Van Allen, our county director of curriculum, in a speech 
to our staff. This idea was that children could write before they could 
read and that they actually wanted to write about all the interesting things 
that filled their little minds, They were only handicapped because we 
teachers kept them in rigid control, teaching them only the planned curriculum 
and allowing them such a limited time to do the things they were yearning to do, 


On the other side of the scale, weighing on my mind, was the feeling 
of pressure--one has to cover so much material and to arrive at a certain 
place by the end of the year, Which way should I take? One of the teachers 
remarked that this was interesting but--"I'm going to stick to the books!" 
That gave me a little quiver, but still the idea plagued me so by this 
time that I made my decision then and theree-I was going adventuring. It 
would be fund to find out where my class would end up, and with the director 
of curriculum behind me, surely, I couldn't go far wrong, 


So, I forgot all about the books for the time being ani got right down, 
or would I say up, on the children's level of living and thinking and developing. 
We were all a group of human beings intent on learning something! 
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But before we go on from here, let me say that I tried a little pre- 
view of this program the second half of the previous year. It came about 
this way: After Christmas, I had one little group of seven or eight who 
just were not reading. They seemed so hopeless, amd I was so discouraged 
with them and with myself for not being able to bring them over the threshold 
into reading. Suddenly, it occurred to me that these youngsters were not going 
to go very far anyway, so I couldn't lose much, if anything, by trying this 
intriguing idea. 


So the next day for their reading time I told them to bring their 
crayons instead of books, They all looked surprised and interested in what 
was going to happen, We pushed the chairs away and all got down on the 
floor in a circle with a 12" x 18" paper in front of each of them, I told 
them they could make a picture of anything they wanted to, Everyone was 
delighted and went right to work, Then I took my black felt pen and got 
down on the floor with them and asked each one if he would like me to write 
his own story at the bottom of the paper. This was such a strange de- 
parture, they were quiet for a moment, Then one said, "Look, it's Christmas!" 
I moved over by his picture and wrote exactly what he said. The whole group 
eagerly watched and exclaimed, "Oh, Mrs, Boyer, how can you make it so black!" 


There were the child's own words spelled out of that pen onto his 
paper, They were all excitedly telling me what they wanted on their papers, 
The next day I had stapled these pictures all together with a cover on which 
was written, JOHNNY'S GROUP JAN. 10, 1956, As I turned the pages each child's 
face would light up as he exclaimed, "That's my story." Then, if he remembered 
it, he repeated it--if he didn't, I read it for him, showing with my hand where 
I was reading. Then he repeated it after me, 


Interest in reading was born that morning in those little minds, It 
wasn't long until they were reading not only their own, but all the other 
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children's stories too, With this much success I carried it on into the 
other more capable groups, who picked it up readily, They were writing 
many stories on their own before Easter, 


Now, to go back to the following fall, when Dr. Allen was talking to 
our staff, He looked right at me and said, "How about it, Mrs. Boyer, are 
you going to do some creative writing the first day of school?" Up to then 
I hadn't thought that possible, but somehow I answered, "I'll try", Then 
I began wondering what I could dof The answer came, It was to let the 
children do many things while I observed them to find out where they were 
to begin with, Which I did, As four of them chose to paint I observed 
closely what they were making--the usual things, a house, a tree, just 
colors, an airplane, After a few days I "surprised" the painters by pasting 
a six inch strip of paper on the bottom of their pictures with a little 
story in black ink written on it, always using the child's name in it, like, 


"See Mary's house", or, if unidentifiable, it might say, "Mary likes colors", 
or "See Mary's blue", Note the early, yet subtle, way of introducing such 
basic words as see, likes, blue, After I read the story, showing with my 
hand where I was reading, I asked Mary if she would like to read her own 
story. Proudly she came up and imitated just what I had done, The left 

to right habit was started right here ina natural situation without any 
difficulty. 


I told the children I was only guessing what they might tell us about 
their pictures, and after a few days one little girl said, "That isn't 
what I wanted", This was just what I was waiting for, so I told her I 
would be glad to change it and put her own story on it, which I did. From 
then on they began telling me what they wanted written on their paintings. 
If one didn't have a story, I asked her if she would like someone else to 
make up a story=-of course she woulde-and hands flew up all over the room 
to tell a story for her. Then I let her choose the story she liked best for 





me to write. 


As we went on through the year, I was amazed at the varied ideas that 
would come out for one picture, be it a good picture or a bad one, It's a 
wonderful way to develop imagination or to use the well developed ones, 


During these early weeks of school we had writing lessons in which we 
learned first to make sticks and circles with our crayons, making an effort 
to develop that muscular coordination so necessary for legible handwriting, 
When some degree of evenness and form was attained I taught the children 
to write ME, Then, the next day or so, without attempting to acquire any 
degree of eee. as such, I taught them to write SEE and reviewed the 
word ME, They immediately saw an expression that made sense, "see me", 
so then they were allowed to draw a picture of "me" -- or each of his own self. 


This was really the very beginning of writing their own stories on 
their paintings, They could make sticks and circles, and so they could 
copy any word, Then I started our word ladder by stringing on shoe strings 
flash cards with words that they needed in their writing, The first ones 
I took out of their own pictures: house, tree, see, me, my. These I 
hung on the side wall where they could find them any time, 


About this time I had each reading group make a book like the one I 
described starting with last year's group. I wrote the stories for the 
first book, but from then on they could write their own by putting the 
words each one wanted on the board, From this it was only a short step 
to writing their own stories on their paintings at their choosing time, 
Meanwhile, the word-ladders grew and grew. As they needed basic or near 
basic words, these were added to the ladders so the children were really 
very independent, 
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Due to the fact that a child works better and more happily and develops 
better muscular control when he is not encumbered with too many restrictions 
at once, I gave them only plain paper from the very beginning for writing. 

As the weeks went by they were doing so well and enjoying their writing 
lessons so much that somehow I felt I just couldn't restrict them to 
"drawing" their letters on lines. So I called my coordinator in to show 
her what they were doing and how generally straight they were writing, I 
told her how I felt about restricting their freedom--some were already 
choosing to write words or short sentences we had had in writing lessons 
during their free times, She was so pleased with what she saw, she said, 
"Whoever said you had to use lines?" That was enough for me, From then 
on, through the entire year, we folded our plain papers for general direction 
but used no lined paper until I felt I should prepare them for second grade 
teachers! expectations the last three weeks of school, 


One of the things I think helps develop a desire to read is to help 
children read their own names, On the first day of school I had a tag 
board name card for each child and called the roll by showing them the 
card, This was an everyday game and soon they began reading each other's 
names, Then we played post office letting one child who could read a name 
deliver it to its owner, This I told them was really silent reading-=-the 
way daddy reads the newspaper, This is a good get-acquainted game too, 
Then before we knew it we were learning our phonics from our names, Janice 
said, "Johnny's name looks like mine right here, pointing to the first letter," 
From. this developed other games, like, "all whose names begin like Johnny, bring 
them up," Later, I put the first letter on the board, asking those whose names 
began with that letter to bring them, 


From these cards the children soon learned to write their own names 
and their neighbor's, So I wasn't too surprised when I found little extra 
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things on their work papers, or at their free time, like, "I see Janice," 
"Janice see me," No thought was given to the accomplishment of perfection, 
only to the idea of accomplishment itself, Every effort, no matter how 

poor, was praised to the sky. Only after the children grew into consciousness 
of quality did we even talk about it, But once it wes brought up, the alert 
children grasped it and put forth real effort to develop perfection, Then the 
others, as they began to reach this stage, tried to copy the good ones, Many 
times one child would show another where a letter needed improvement, 


From this point on it was as if I had given these children a new toy. 
Reports from mothers were that they couldn't keep enough paper and pencils 
in the house, The children wanted to write as soon as they got home from 
school, And they were amazed at how much they could write, One mother 
told me she ran out of paper, so she just purchased a roll of shelf paper 
for him, Then other little contributions began coming to school, I had told 
the children thet if they could make a stick and a circle they could write any 
word they wanted to, So they wrote what they could and then they copied words 
off cereal boxes, make-up boxes, letter heads, anything they could get their 
hands on, If they couldn't read it, I read it for them (when it was legible) 
and praised every tiny effort. It was from this response that I conceived the 
idea of organizing their efforts a little and stapled together ten sheets of 
8 x 11 paper, called it a "tablet", and let those who wanted to write stories at 
home take them, 


How proud the first few were who brought and read to us a few words, 
As this idea caught on and more was written, there was a need for a place to 
put their writing, so I made a little file, We took time to alphabetize 
their names so they could file their stories until they had brought back 
all ten sheets. Then I made them into a little book. Then they received 
another tablet to take home, if they wanted it, I never made it mandatory, 
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Everything seemed to work together to inspire the children to do much 
independent writing. One mother whose son was writing so much at home, 
told me she was amazed at the number of words he could spell, When he did 
ask her for a word, he would say, "How do you spell colcor-.don't give me 
the c o, I know that," Another mother brought her daughter a junior dictionary 
because she wasn't home part of the time when she wanted help, 


What about the quality of writing? Well, anyone with small children 
knows how they are apt to write as they color pictures, They sprawl out on 
their tummys on the floor, or sit at Daddy's desk (which is much too high for 
them), You will find them almost anywicre. Naturally, when they are just 
developing a skill, you are not going to expect perfection,and when their 
positions are anything but idcal for even their best effort, it would be entirely 
irrelevant even to notice any imperfections. Rather, I praise every effort, 
especially in content, for once they find out that they can transfer their 
thoughts into writing it is so much fun that it is just like a new fascinating 
ZaMee 


In our writing lessons,they learn and develop correct form which carries 
over as well as can be expected under the home circumstances, I would never 
hurt a child's feelings or ever discourage him the least bit by saying anything 
about the form of his voluntary writing. As for spelling in first grade--it 
wasn't necessary to teach it=-it just developed itself, Aftcr the children 
had been writing sentences for some time, I said to them, "Let's play a little 
game with words and see how many you can write all by yourself," They clapped 
their hands and said, "Yes, yes, let's do." So on December fifth I gave them 
twenty-seven words selected from the sentences they had been writing the past 
few weeks, They thoroughly enjoyed the challenge amd almost every child spelled 
each word correctly, 


What fun I have had, and how grateful I am that I took Dr, Allen's challenge 
to teach creative writing that first day of school 
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READING TEACHERS CAN LEARN FROM LISTENING TO THE LEARNERS 


Dr, Helen Lodge 
Assistant Professor of Education 
San Fernando Valley State College 

Northridge, California 


What makes a reader? At what point in the educational process does 
a boy or girl decide that reading is an indispensable way of getting both 
enjoyment and information? Almost all of us have known adults who don't 
read very well; these people have found other avemes to achieve satisfaction 
of their needs, But most of us also know many adults who read well who do 
not care to read once school doors have closed behind them, They have never 
discovered how to use books for enjoyment and information, To many of them, 
reading is equated with drudgery, with assignments of so many pages to be 
read for this subject or that, with certain prescribed books that must be 
read to please teachers and perhaps parents, They have never experienced the 
deep satisfactions that come from settling down to read a book or magazine 
article of one's choice and shutting out the rest of the world, 


The reading teacher who identifies his task as the nurture of readers 
as well as the teaching of reading skills will convey to children in numerous 
ways an awareness of the satisfactions to be achieved through reading as 
well as an awareness of the skills involved in word analysis and comprehension, 
As the teacher listens to children talk about their reading experiences, he 
zan evaluate his teaching procedures in terms of how children perceive them 
and attempt to mesh school learning with learning at home, Teachers are often 
alert to comments which individual children make in conversation with the 
teacher concerning reading. Children in group situations exchanging ideas 
about books and reading reveal a great deal concerning experiences which 
influenced them as readers, Teachers can identify those children who have 


we 30 = 


discovered reading as a world that they can enter for a variety of purposes 

and satisfactions. They find it more difficult to diagnose wmt is going 
wrong with those children who do not "take" to reading and who do no more 
reading than is required. Careful listening will help the teacher to sort 

out those experiences that seem to make for a love of reading and perhaps those 
which may lead to a rejection of reading, 


Key areas which a teacher may wish to hear about are these: 
(1) what the child remenbers about his beginning reading experiences; 
(2) the kind of recreational reading the child does in school and outside 
and how closely the two correspond; (3) the procedures and learnings he sees 
as importent in the teaching of reading, The question, "How would you teach 
reading?" will elicit thoughtful responses from children from the third grade 
through the twelfth, 


Teachers may well ask, at this point, when they are to do this listening 
and how are they to channel children's comments about reading. Naturally the 
teacher cannot gain information in all of these areas at one time. Children's 
spontaneous comments about reading are always one source of information about 
their likes and dislikes in reading, ahout what they perceived in a reading 
assignment and how they coped with the assignment. The individual pupil- 
teacher conference concerning reading progress is a natural situation in which 
the teacher may ask a few questicns and listen with profit to the child's 
answers. Probably the best opportunity comes when Giildven share their 
recreational reading, perhaps on Friday afternoons, in groups. The teacher, 
after listening to the panel, may ask the group through their chairmen to 
make some comments on a question that he'd like to ask, If the chairman leads 
off with a full, candid answer, the other members will often follow suit. The 
richest, fullest comments seem to come in this situation, particularly if the 
_—_ reporting feel that they have already been successful in their talk about 
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Children's recollections of beginning reading experiences are 
important for the definitions children give to reading. For many children 
who become able readers, the induction into reading is so gradual, the 
transition from listening and speaking activities through picture stories 
to reading so smooth that even by the time they are in the third or fourth 
grades, these children cannot recall just when they learned to read, Many 
children can recall certain prized books which they could read during the 
first or second grade and the sense of achievement they gained from this 
source, The child who remembers beginning reading as an exercise in word 
analysis skills divorced from a story content and from any rewards except 
extrinsic ones seems to have a narrower base upon which to build an undere 
standing of the purposes of reading and the intrinsic rewards in reading 
itself, 


Whether teachers have been careful to guide the child's recreational 
reading progrem rather than to dominate it will often emerge from a discussion 
of children's recreational reading, The teacher may need to look again at 
the multiplicity of purposes served by the recreational reading program in 
the middle and upper grades of the elementary school, Habits of rapid 
silent reading are built by easy fare; mystery stories, some animal stories, 
end westerns, read during middle childhood and perhaps early adolescence, 
speed up reading rates under the natural stimulus of suspense, Many adults 
in remedial reading classes seem to have missed this important stage in 
their reading history. Machines are an inadequate subsitute for these 
experiences; they never supply suspense, Intellectual curiosity ought to 
send children to books about a variety of subjects: stars, birds, planets, 
engines, snakes, and the world of mathematics, Recreational reading in any 
area of the curriculum clarifies concepts, deepens understandings, sustains 
interests, The extent to which real understandings in the areas of physical 
science and mathematics can be built in the schools is dependent upon 
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recreational reading in these curriculum areas which is available for children, 
Fantasy and science fiction also have their places in the recreational 

reading program. They afford healthy escape, a stimulus to the imagination 

and often a challenge to the intellect. The teacher who gives more credit 

for biography and "true-to-life" stories of pioneers in his recreational 
reading program than for fantasy is attempting to follow through on a program 
of reading desigmed to enrich his social studies mit. But the recreational 
reading program in accordance with its many purposes, ought to be characterized 
by breadth and scope rather than a narrow focus, Even the better comics which 
almost every child enjoys, can find a place in the recreational reading program. 
Quality the teacher can hold to, within broad limits, but not content control, 


As he listens to the learners, the teacher recognizes the hierarchy of 
values he has consciously or unconsciously fostered in his classroom, Children 
who are prone to accept teachers! judgments in many areas may feel thet 
fantasy, fairy tales, and science fiction are always inferior to biography and 
true-to-life stories if credit is given in gold stars, spaces on charts completed 
for one kind of reading and withheld from another, But fantasy may move the 
heart, enlarge the imagination, and give as much insight into human nature as 
stories that purport to be realistic, The Wind in the Willows has as legitimate 
a place in the recreations] reading program in the middle grades as Caddie 
Woodlawn, Within the recreational reading, certainly teachers ought to be able 
to build a sense of achievement, of having much to share and much to gain without 
the extrinsic rewards of gold stars, and maps and charts which must be filled 
in by a stated period of time, Readers are not nurtured by these procedures! 


Children can assess rather accurately the gains that they have made in 
reading and what these gains mean in their lives. One member of the group of 
children present at the Conference, whom no teacher present at one session will 
soon forget stated positively that being able to read meant that you can get 
your book, leave your family watching television in the front room, go off into 
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your own room, close the door, and read! Being able to read silently and 
rapidly was her greatest achievement, 


Children, in assessing procedures which they would use to teach reading, 
reveal purposes which they perceive. They may also reveal a lack of purpose 
in the same procedures, For example, some children in the later elementary 
grades in discussing an individualized reading program in which they were 
participating, endorsed it as being desirable because "you get to pick your 
own book," In explaining its operation, these children stated that each brought 
his book to the teacher, told her a little about the story, read a page or 
so to her, obtained some help on the new words, and returned to his seat to 
read silently, That was it} No child mentioned any practice in specific 
purposes for reading--reading to get the general import, reading to get details, 
reading to generalize, reading to interpret, or reading to analyze critically. 
If comprehension is the heart of the reading process, then within any develop- 
mental program, a child ought to be held to more than, just vocabulary and word 
recognition skills and ought to perctive that such is the case, Instruction in 
reading for any of these purposes cannot be incidental or unsystematic. These 
purposes ought to emerge clear-cut to the learners, 


Listening to children is an aveme underused by teechers in assessing 
children's needs and thus helping them to meet their problems, In the area of 
reading, listening to children provides insights into the child as a reader, 
which teaching practices have been helpful, which ones need to be strengthened 
or changed. Thoughtfully used, such listening can individualize instruction 
and improve procedures, 
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DEVELOPING A COORDINATED FOREIGN LANGUAGE PROGRAM 


Miss Dorothy Kincell 
Coordinator, Foreign Languages 

Riverside City Schools 

Riverside, California 


FLES, Foreign Language in the Elementary Schools, is not a brand new 
idea but has been discussed and experimented with for many years. Workshop 
sessions in this field were held at Claremont as long as fifteen years ago 
under the direction of the late Professor Margaret Husson, Since then many 
schools have been experimenting and including foreign language study in one 
way or another, 


Other agencies also have been conducting research in this area, Studies 
by psychologists and the armed services have provided much information, although 
many of the materials, methods and research findings are not applicable to 
elementary school where the age is younger and the groupings mainly unselective. 


Methods of teaching foreign languages 


A foreign language may be presented through familiar stories, daily school 
exercises, playground games, folk and patriotic songs and in any other curriculum 
area in which the tescher feels it could be tied in easily and naturally, In 
elementary school the approech is entirely oral--thus differing from the 
text book approach commonly used at the upper levels, If students express a 
desire to see how some words are written this may be done, however, the basic 
approach is still oral, 


In the Riverside City Schools, for example, foreign language instruction 
at the elementary school level has been under consideration for many years, 
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but it has just recently been incorporated into the regular curriculum for 

all sixth grade students. The sixth grade level was chosen to begin the 

program as it ties in aptly with the social studies area of Mexico and Latin 
America. The time for this study comes from the time alloted to social studies, 


Most classrooms have a visiting teacher who comes to the class twice a 
week, Several regular classroom teachers who are well qualified in Spanish 
teach their own class and have no visiting teacher, Supervisory meetinzs are 
held as often as possible for both the visiting teachers and those regular 
classroom teachers who conduct their own language study. They are provided 
as many materials and teaching aids as possible, 


The visiting teacher in the FLES program 


The scheduling of the visiting teachers is a difficult problem, Care 
must be taken so that there is no time wasted during recesses, noon periods, 
etc, Visiting teachers present a half hour lesson while the regular teacher 
learns with the class and carries on with the practice during the week. Tape 
recordings and records are available for their use, 


The visiting teacher's job is difficult yet rewarding. He must step 
into an unfamiliar class and immediately gain rapport not only with the class 
but also with the classroom teacher, Two requisitcs for a good visiting teacher 
in elementary school are good oral Spanish and a likeable outgoing personality. 
Elementary students, being less inhibited and such good natural mimics, take 
to the language rapidly and make the teaching a rewarding experience, 


Other types of foreign language programs 


After school programs in foreign language instruction can also be 
planned if it cannot be worked directly into the curriculum, These, however, 
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must always face competition with Scouts, music lessons, etc., so that many 
students who would like to participate are unable to do so, Programs in 
foreign language for the gifted provide ideal learning situations as these 
students with the higher I.Q,'s progress so rapidly. In Kiverside over 

500 attend the summer school for the gifted. Foreign language is offered 
as either a major or a minor area for study. 


General language courses which give an introduction to several foreign 
languages are helpful in junior high school as a preparation for later 
concentrated study of a specific language. This program is not as essential 
a part of the foreign language program if a language has been presented 
in the elementary school, 


Coordination 


Coordination of all these programs and the problem of providing con- 
timuing and advancing experiences for students coming from these programs 
is a difficult problem, In Riverside, since the adoption of school-wide 
Spanish instruction at the sixth grade level, it has now been necessary to 
provide elective courses in Spanish at the seventh grade so that the study 
of this language need not be interrupted, Other revisions in the curriculum 
will be necessary in the eighth and ninth grade as these pupils move along, 


With the large number of junior high schools feeding into three senior 
highs and on into one Junior college, city-wide semester language tests 
have been given for years to all first year foreign language classes, This 
provides a smooth transition from one level to another by identifying 
Similar language instruction backgrounds for students and for grouping according 
to ability. 





Bi-lingual students 


The bi-lingual students mist be considered in many Southern California 
areas and given a different type of language instruction in Spanish and in 
English in order to avoid boring them with the halting speech of the Anglos 
in the Spanish classes and to be more fair in grading them in the English 
classes. Many times better results can be obtained by having a bi-lingual 
teacher work with them in English classes, Some schools with a large bi- 
lingual population have experimented in using the bi-linguals to present 
short lessons in Spanish in homerooms, This serves a double purpose in 
that it not only exposes the whole school to some short Spanish expressions 
but also helps to give the bi-lingual more pride in his own language and 
prestige in the school community, 


Questions and answers often asked about foreign languaye teaching 


Q. What are the requirements for visiting language teachers? 


They must be adequately prepared in the language to be taught and 
they must be properly certificated to teach in elementary school, 
Personality is important for rapport With the children and their 


peers, 


Would it not be dangerous to have just any classroom teacher teach 
a foreign language to her class? 


Definitely, That is why visiting teachers are recommended, 
Elementary students mimic exactly and will learn inaccurate 
pronunciation if it is not presented properly. This is especially 
dangerous since the approach here is entirely oral. A classroom 
teacher, however, who hes had previous languege instruction and 
takes a refresher course or uses tapes to review her pronunciation 
can confidently teach elementary language to her class, 
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How could one secure a bibliography of Spanish reading books for 
children and other materials? ‘ 
There are many materials available to help the teacher, Large 
cities provide written courses of study which are useful. A 
good text in this area is "Teaching Spanish in the Grades" by 
Margaret MacRae, 

The following bibliography includes particularly helpful 
materials, - get Don Jacob's bibliography, 

The Modern Language Association has many good bibliographies 
and courses of study, 

A good source of help always is the school librarian who can 
give many sources for materials, 


Recordery 


Herbert C. Best 
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RESEARCH IN READING 


Reading continues to receive much attention by researchers, On the following 
pages are reported several studies recently completed or in progress which 
have to do with the teaching of reading, These reports were among those 
presented at the Reading Conference, 





@- hO = 
Research in Foreign Language Instruction in Southern California 


Meyer Krakowski 
Los Angeles City College 
Los Angeles, California 


With the increasing interest in foreign languages in the country, 
amounting virtually to a cultural renaissance, much attention has been given 
to foreign language teaching at the elementary school level, Southern 
Califormia has been pioneering in this area, the cities of San Diego and 
Los Angeles having taught Spanish at that level for many years. In San Diego, 
Mrs. Margaret W, MacRae, Assistant Supervisor of Conversational Spanish in 
that city's schools, began working out patterns for the audio-lingual approach 
in teaching Spanish some seventeen years ago. Handbook for the Teaching of 


Spanish in in Elementa Grades and Guide to Resource Materials for the First Year 


teachers with Mrs, MacRae's assistance, Today her book Teaching Spanish in 

the Grades is being widely used, and her more recent book Mi Cuaderno de Espanol, 
grew out of years of teaching experience and workshops with colleagues in her 
own city and at several university summer sessions, Mrs, MacRae uses the story 
approach, giving the learner the whole before presenting the parts, Her frame 

of reference is the readiness of the child. Mi Cuaderno de Espanol has a 
shooting script for a whole year of 165 days and is planned for grade III, tut 
it could be begun in grade IV. Two factors make for the success of her 

method: the full cooperation of her colleagues and the sympathetic under- 
standing of the San Diego School System, 


In Los Angeles, the Spanish Program for Elementary Schools began fifteen 
years ago as a result of a concerted effort to solve a community problem, 
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The Superintendent of Schools and several social agencies were personally 
concerned and welcomed the introduction of Spanish in the earlier grades. 
Gradually the children of Mexican descent were accepted by their teachers, and 
they began to feel a sense of pride in their language. The Los Angeles 
Instructional Guide for Spanish in the Elementary Schools is planned to 
integrate with the overall Elementary School curriculum, covering such topics 
as family (grade I), community helpers (grade II), early history of Los Angeles 
(grade III), California (grade IV), American history (grade V), western 
hemisphere (grade VI), Two recently published books, Speaking Spanish, An 
Introductory Course and Primera Vista, by Ruth R, Ginsburg, Supervisor of 
Foreign Languages, Los Angeles City Schools, and Robert J, Nassi of Los Angeles 
Valley Junior College, were issued in response to a demand for teaching Spanish 
with an audio-lingual emphasis, 


The new trend in foreign language teaching emphasizes first listening 
comprehension, then speaking, reading, and writing, - in that order, This has 
been accepted as the natural way of learning a foreign language, There are many 
schools in this part of the country where this method has been used, At San Diego 
State College, Dr. Ernest M, Wolf, Professor of German and Romance Languages, 
has been experimenting with the use of a German textbook published in Germany, 
Deutsch fur Auslander by Hermann Kessler, Dr. Wolf conducts his first and 
second semester classes entirely in German, allowing the students to ask questions 
in English only on Special days set apart for the discussion of grammar, In his 
TV class, the first TV closed circuit class in foreign language to be taught 
at his institution, Dr, Wolf uses an American textbook, his task of teaching 
being greatly facilitated by requiring the students to use the foreign 
language laboratory twice a week, one half hour each time, during the entire 
first year, 


Throughout Southern California, there are a number of Junior and Senior 
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High Schools where the foreign language is used exclusively in the foreign 
language classroom, Particular mention should be made of Mrs. Mary M, Wood 
of Daniel Webster Junior High School and Mrs, June F, Marsh at Sun Valley 
Junior High School, both in Los Angeles, who have been using Spanish in 
their teaching, never allowing English to be spoken in the classroom, 

Mr. Oscar M, Jimenez, Coordinator of Teacher Training in Foreign Language 
at the University of California at Los Angeles and Los Angeles City Schools, 
reports that at Los Angeles' University High School several instructors 
have been experimenting with Fundamentos de Espanol and Camino Adelante by 
Salas y Salas, both based on the well known Cleveland Plan, The teachers 
have pledged themselves to use only Spanish in the classroom, Students 

may ask questions in English, and translation is not ruled out, since this 
can be developed into an art, 


Teaching exclusively in the foreign language is not entirely new in 
American schools, for some schools throughout the country have long used it, 
but it has recently become the trend in American education. This method 
requires, of course, a good command of the language, a rich imagination, 
and, as in all subjects, a love for the pupil, The writer has been ex- 
perimenting for a number of years with conversational approaches to teaching 
foreign languages, In addition to the ten to fifteen minutes of conversation 
in class daily, classes meet on Fridays for a half hour conversation in an 
attractive Foreign Language Room which lends itself easily to informal 
activities, Each class is divided into groups of five to six students 
with a chairman for each group, Section assignments are designated on 
a previous class day. The main object of these Friday sessions is to review 
the work done from the beginning of the semester (in the first and second 
semesters), especially the work of the week. The chairman sees to it that 
every member of the section has an equal chance to speak and that there is 
little digression from the topic under discussion. No English is to be used 
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and no corrections are to be made, The instructor goes from group to group 
as a participant, 


The students have prepared their notes on five by eight cards, which 
consist of brief statements and questions on a related topics; the answers 
are not to be given away in the statement. The student might say in German, 
for example, "Dr, Halland is defending Irene in court." Question: "What 
does he say to the judge?" It is interesting to observe the students facing 
each other for the first time after they have become used to seeing their 
neighbors only in the classroom either from the side or the back of the head, 
Beginning students start with fifteen minutes a week, gradually increasing the 
time to half an hour, A few mimtes of critique at the end of the period 
by the chairman calls attention to the strong and weak points of the conversation, 
repeating especially humorous questions and answers, In the third and fourth 
semester classes the critique is in German, In these two classes the students 
spend the last ten minutes discussing a topic of contemporary interest. This 
Friday experience helps the students to become better acquainted and to converse 
as in real life situations, 


Recently the American market has been flooded with all kinds of 
electronic devices as aids to foreign language teaching, chief of which is 
the tape recorder, This device has become an important part of the foreign 
language laboratory. None of the new devices can supplant the teacher, 
although it can supplement his teaching by offering the students an opportunity 
to spend some time on his own in order to perfect his pronunciation, Many 
schools and colleges throughout the country have installed language 
laboratories, and many new textbooks now appear with tapes. The language 
laboratories have been in existence long enough to have supplied the answer to 
the question, "How do you know it helps the student gain a better promunciation?" 
Dr, William F, Roertgen, Assistant Professor of German and Supervisor of Germanic 
Languages Laboratory, University of California at Los Angeles, has, for instance, 
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found that even in courses designed for reading students who use the 
laboratory exceed 10% by those who do not use the laboratory. The value 

of the laboratory lies in affording the student an opportunity for continuous 
practice without having to be exposed to those classmates with poor readir 
habits, 


At the University of California at Santa Barbara, Dr. Robert Beachboard, 
Associate Professor of French, has shown that emphasis on audio-lingual work 
in the laboratory and in the classroom will not serve as a deterrent in 
other aspects of the language, At the end of the semester, Dr. Beachboard 
tested experimental classes in grammar, vocabulary, and reading comprehension, 
Although the emphasis had been on phonetics, hearing, and other aspects of 
laboratory work, the students scored in the 89 percentile of the ETS test. 

Dr, Beachboard cautions, however, that "there is nothing conclusive about 

these results, If you announce to the student body that you are going to start 
up a challenging experimental section requiring extensive drills in the 
laboratory, you always come out with a class that is definitely above average," 


Of considerable interest are cooperative research projects in which 
more than one teacher is involved and in which colleagues from other disciplires 
and institutions cooperate, Such a project is the MLA (Modern Language 
Association of America) Manual for Spanish, Under the sponsorship of MIA, six 
scholars spent the spring of 1950 at the University of Texas preparing a textbook 
for Elementary Spanish, Dr, Dwight L. Bolinger, Professor of Spanish at the 
University of Southern California, served as Coordinator of the project and 
linguist. The royalties from the sale of the book may be used by MLA for the 
production of similar books in other languages, 


Two new projects grew out of this one and will be financed by the National 
Defense Education Act Funds, One will consist of the production of films of 
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six to eight minutes duration by the Department of Cinema, University of 
Southern California, under the supervision of Dr, Bolinger, The films 
will be in black and white, and professional actors from Spanish-speaking 
countries will be employed for the twenty-four dialogues in the Manual for 
Spanish. The second project is being supervised by Dr, William E. Bull, 
Professor of Spanish, University of California at los Angeles, and will 
consist of pictorializing every grammatical problem presented in the MLA 
Manual for Spanish, 


In the area of testing several other projects are being carried on at 
UCLA. For example a factor analysis of language learning ability is currently 
under way in which an attempt is being made to isolate a set of meaningful 
components of the ability to learn languages and to prepare tests for each such 
component in order eventually to construct useful aptitude tests, This study 
should be helpful in the prognosis of ability, in diagnosing reasons for failure 
to learn languages and in understanding the underlying psychology of learning, 
Tests on speaking proficiency in the five major languages of French, German, 
Italian, Spanish, and Russian are also being developed, An experimental version 
of such a test was administered to 300 students. The results seem to indicate 
that it is possible to produce a standardized test on speaking proficiency which 
is scored largely, if not totally, in an objective fashion. The Research 
Council of the Modern Language Association of Southern California is also 
engazed in research projects, This Council acts as a cleering house for the 
investigation of pedagogical problems facing the foreign language teacher at 
all levels of our school system in this area, including the first two years of 
the university. Each committee has representatives of the different levels and 
of the languages taught there so that every problem can be approached from 
different points of view. 


Foreign language teaching has suffered from a lack of continuity. This 
is, of course, also true of other subjects in the secondary school curriculum, 
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The Research Council Coordination Committee has been trying to find a 
solution to that problem. It is ready to mail some 500 questicnnaires to 
principals of Junior and Senior High Schools, Deans of Instruction of Junior 
Colleges, and foreign language department heads at four-year colleges and 
universities, Information is being sought about problems of articulation, 
audio-visual equipment and about testing achievement in foreign language, 

The results of findings of this research should be helpful to the teachers at 
all levels, 


What is involved in articulation? Here is an example: In one community 
the teachers of a junior high school foreign langwge department meet at 
regular intervals with their foreign language colleasues of the high school 
for the purpose of discussing common problems, The junior high school teachers 
forward cards on each of their pupils transferring to the senior high school 
and receive back the cards with reports of progress, This follow-up is a 
great boost to both pupil and teacher morale, A number of schools are now 
practicing this procedure with mutual benefits, 


Southern California is one of the important areas in the country where 
Significant research is being done in the foreign language field, We may 
expect important results from the researches in the application of electronic 
devices and linguistics to language teaching, from investigations in testing 
achievements in language learning, and from the general improvement of teaching 
methods. 


The awakening of the nation-wide interest in foreign languages has been 
accelerated by the dedicated work of the leaders of the Foreign Language 
Program of the Modern Language Association of America and by the devotion of 
the leadership of the Foreign Language Section of the U.S, Office of Education 
whose program has been made possible by the National Defense Education Act, 
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Their activities are reaching out into every corner of the nation,and 
the anticipated positive results may have an important impact upon the future 
of American culture, 
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A Comparative Study to Determine Whether Self-Selective Reading Can Be 
Successfully Used at the Second Grade level 


Antoinette McChristy 
Director of Instructional Materials 
Palos Verdes School District 

Rolling Hills, California 


The dual purpose of this study was (1) to show how an individualized 
reading program which included the self-selection of reading materials was 
adapted to the physical, emotional and academic needs of second grade pupils; 
and (2) to compare reading gains made by pupils taught by conventional methods 
with those made by children who were taught by individualized self-selective 
techniques. The study extended over a period of one calendar year and 
compared reading gains made by 160 subjects selected from eight second grade 
classrooms, A control group and an experimental group were identified, 
composed of eighty subjects each, In the control group reading instruction 
was presented in the conventional manner, while in the experimental group 
an individualized self-selective method was employed, Teachers also were 
matched on the basis of comparable educational background and teaching 
experience, Subjects in the two groups were comparable in number, mental age, 
intelligence, and socio-economic background, 


At the beginning of the study, the California Reading Test, Primary Form 
BB was administered and the two groups were found to be equal in reading 
achievement, After one year's reading instruction by the respective methods, 
the subjects were re-tested with the California Reading Test, Primary Form CC, 
Reading gains were as follows: a 


Reading Reading Total 
Vocabulary Comprehension Reading 
Control 


Group 1.09 1,31 1.1) 





Reading Reading Total 
Vocabulary Comprehension Reading 


Experimental ; 
Group 1.26 1.96 1.1 


The self-selective reading method produced greater gains than did 
conventional reading methods in the areas of reading vocabulary, reading 
comprehension, and total reading. 
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The Relationship Between Reading Achievement and Patterns of Reading 
Instruction in the Primary Grades: 


A Preliminary Review of a Praposed Research Project 


Helen B, Truher Florence Sperry 
Assistant Director, The Reading Center Assistant Professor 
University of Southern California Los Angeles State College 


The history of reading instruction in America attests to the fact that 
there is no unanimity of opinion as to the best techniques by which to teach 
reading. The complexity of the reading process has made the selection of 
patterns of reading instruction and appropriate teaching materials the sub- 
ject of long-standing controversy, The patterns of instruction need further 
investigation on a reasonably broad basis, 


The purpose of this study may be stated in a major hypothesis as follows: 
A direct relationship exists between measured reading achievement of primary 
children in the public schools and the patterns of reading instruction employed. 
The major hypothesis was bcst subjected to inquiry through seeking the answers 
to a series of questions. The questions to be answered weres 


1, Are there identifiable patterns of reading instruction in 
selected schools in Los Angeles County? 


2. Is there a significant difference in the measured reading 
achievement of non-transient third grade children whose primary 
reading pattern has been basal text approach, and those whose 
primary reading pattern has been individualized developmental 
reading? 
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Is there a significant difference in the measured reading 
achievement of those having had a combination pattern? 


Is there a significant difference in the measured reading achieve- 
ment of non-transient third grade children whose primary reeding 
pattern has been a combination program, and third graders whose 
reading pattern for the first three years has been that of indivi- 
dualized developmental reading? 


Is there a significant differerce in the measured reading achieve- 
ment of these children with tenure teachers anc the transient 
children with nm-temre teachers? 


Is there a pattern of reading instruction which yiclds significantly 
greater third grade reading achievement? 


Do children at various socio-economic levels respond cifferently 
to certain patterns of reading instruction? 


8. Do children at various levels of intclligence respond differently 
to certain patterns of reading instruction? 


It is hoped that the answers to thsse questions will contribute more 
information to an area subject to long-standing contention, 





First Memories of "Accidents" and Reading Failure 


Lillian Wagenheim, M.D. 
Los Angeles, California 


First memories elicited from ninety-three fifth and sixth grade 
boys whose reading deviated most negatively from I,Q,. expectancy or who 
were lowest in scores on intelligence tests, were found in this study 
to differ markedly from other boys, Boys in both of these classes tended 
to recall accidents to themselves with no named aggressor (such as "falling," 
"tripping," etc.) and physical aggression towards others (with guilt), 
Other boys tended to recall pleasant experiences, For bcth groups, the 
chi squares were significant beyond the 1% level of confidence, which 
means that the differences could have occurred by chance in less than one 
time in a hundred, The most significant results occurred among the deviate 


readers, more than half of whom had 1,.Q.'s over 90, with a high of 120, 


Ninety-five girls who were tested for first memories showed no signi-=- 
ficant differences on any of the comparisons, thouzh the mmber of "acci-= 
dent" memories recalled in general were nearly as high as those recalled by 
the boys. 


The question that arose as a result of this study was whether or not 
there was any similarity between boys with low I.Q.'s and those who were 
deviate readers, It was postulated that the memories - considered to be 
projections - revealed the manner in which these boys perceived themselves 
in their environments and that preoccupation with physical injury and 
an inakility to blame others for aggressive acts were basic to their 
personality dynamics, 








~~ 


Perceptual Designs as a Measure of Reading Readiness: A Preliminary 
Report of a Research Design 


Barbara K, Keogh, M.A., Claremont Graduate School 
Carol E. Smith, Ph.D., Los Angeles State Colleze 


This study investigates the use of perceptual designs as screening 
instruments for reading readiness maturation level by comring the re- 
lationship of performance of kindergarten children on the Bender Visual Motor 
Gestalt Test and on certain accepted measures of reading readiness and reading 
achievement, 


The sample under study consists of the total kindergarten population 
of a Southern California unified public school district; the subjects are 
predominantly Caucasian, Protestant, middle socio-economic levels; no known 
mentally retarded are included, Using a stratified random sampling technique 
based on consideration of sex and morning-afternoon kindergarten attendance, 
the total sample is divided into three groups of 55, 85, 85 subjects per 
Broupe 


At the end of the kindergarten year each kindergarten teacher rated 
each subject in her room on a seven point scale ranging from "1,,totally 
lacking in reading abilities" to "7...ready to begin reading now," Each 
kindergarten teacher placed all children in her room in a rank order as to 
degree of readiness. All children, in groups of 8-12, were administered 
a standard reading readiness test by the district school psychologists, 

All subjects were given the Bender Gestalt Test, the group of 55 subjects 
in the usual individual mamer, and the two groups of 85 subjects each by 
two different group techniques; all Bender Gestalt Tests were administered 
by the two principle investigators of this study, and to groups of not more 
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Two different quantitative methods are being used to evalwate each Bender 
Gestalt protocol for the entire sample, One judge scored all designs using 
the Pascal-Suttell method; three different judges rated each design on the 
basis of a five point rating scale developed for this study. This rating 
scale method was developed to arrive at a quick, overall estimate of pro- 
ducticn level of each Bender-Gestalt record, Recosnizing the potential 
inaccuracies and the limitations for diagnostic and interpretative uses 
imposed by this scoring method, it is hoped that it may prove of value in 
the use of designs for screening purposes, Fifty randomly selected protocols 
are being re-rated by the same judges to check rater reliability. 


At the end of the first grade year all children in the sample were 
rated by the teacher on a seven point scale of reading achievement; all 
children in each classroom were ranked by the teacher as to reading achievement 
level, All subjects were given two different standard reading achicvement 
tests administered in the regular classroom by the classroom teachers, 


This investigation appears to have both practical and theoretical 
implications relating to the role of perceptual maturation in the reading 
function and relating to the use of perceptual designs as a group screening 
instrument, Particular significance may relate to the conflict of opinion 
as to whether perception in reading is a primary mental ability or a specific 
learned skill, In addition it is hoped that this study may demonstrate the 
usefulness of the Bender-Gestalt as an instrument for selecting and dis- 
criminating those children who are likely to have serious reading problems 
on the basis of deviations in development of perceptual-motor skills, 
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Results of a Remedial Reading Program at the Secondary Level 


Ken Neville 
El Rancho High School 
Whittier Union High School District 
Whittier, California 


This is a report of results in routine follow-up testing done as a 
part of the reading assistance program at El Rancho High School, a rart 
of the Whittier Union High School District, The figures shown indicate 
that students in need of remediation in reading made greater gains as a 
result of the special instruction than they would normally have made without 
it. 


The program, which is offered primarily to ninth graders, is entirely 
voluntary in nature. Students are released from Basic Course classes (a 
two-hour core program) for a period of one hour daily for nine weeks, 

Referrals are made on the basis of the school-wide testing program each 

fall semester. Candidates for remedial instruction are those students whose 
scores on the California Test of Mental Maturity am the California ‘chievement 
Test in reading show them to be capable of achieving at or above the ninth 
grade level, but whose actual achievement is one to three years below this 
point, 


The program serves as a laboratory for training teachers in specialized 
reading instruction with three teachers participating each year, Working 
in one new teacher each year tends to build up corps of teachers experienced 
in developing reading improvement techniques in regular classes, 


Methods and materials are varied, Instruments such as tachistoscope, 
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reading pacer, and reading films are supplemented by the use of specialized 
reading skills texts, Most frequently used is the S, R, A. Better Reacing 
Books series and the S. R. A. Reading Development Laboratory. Supplementary 
materials, teacher prepared exercises and worksheets, and an extensive 
classroom library are also used, Students keep careful records of all work 
done, 


The report covers the progress of twenty-eight ninth graders enrolled in 
two sessions during the spring semester of 1958, Ranze in expectancy was from 
8.3 to 10.7 while actual achievement scores indicated a range of 5.6 through 9,0. 


Retesting of the groups at the close of each session showed a mean 
gain of 1,07 years in total achievement with 1 student showing a gain of 
2.3, 16 students making 1 or more years! gain, 5 students showing 8 to 9 


months gain, 4 students showing 6 months', and 1 student showing 3 months. 

1 regression was indicated. While some allowance must be made for normal growth 
in the period elapsing between the initial testine in September am the 
re-testing, the overwhelming number of students improving more than 8 months 
make it safe to assume that work in the reading center was responsible for a 
good portion of the growth, 


Independent tests based upon the S,R.A. materials showed an improvement 
of 81 percent in rate of reading and an increased comprehension of 12 
percent, 


Observation and follow-up questionnaires indiceted improved study 
habits, neatness and care in written work and general pride in having been 
able to take part in the program, 
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Meeting the Individual Reading Needs of Children in the Intermediate 
Grades 


Samuel Pollach 
University Elementary School 
University of California at Los Angeles 
Los Angeles, California 


This study was designed to determine the effectiveness of a reading 
program based on ability groups rather than grade level, The study involved 
235 children in grades four, five and six of one school in Downey, California 
during a period of one semester in length, Reading groups were formed on 
the basis of mental maturity scores, reading test scores and teacher evaluation 
of individual abilities. Each reading group was assigned to a separate teacher 
and included children from each grade level, Of the eight groups formed, three 


used some form of self-selective reading program, The remaining five groups 
used guided silent reading in basic readers, 


The results of the study in terms of scores obtained by using a 
standardized test showed that each group gained more than twice the expected 
gain for the period of time studied, Fourth graders and fifth graders gained 
an average of 1,1 years; the sixth graders! gain was 1.2 years, The children 
with the lowest range of mental maturity gained 2.3 times their expected gain, 
while those in the upper range gained 2,8 times their expected gain, 


A questionnaire of teacher-opinion indicated that the majority of 
teachers felt that this program, in contrast to hetereogeneous groupings, 
enabled them more easily to meet the needs of individual children, especially 
those at the upper and lower levels of ability, 


Does Age of Entrance Into School Effect Reading Ability? 


Russell E, Nelson 
San Bernardino City Schools 
San Bernardino, California 


The Celifornia State Legislature in 1951 changed the age requirements 
for children entering kindergarten and first grade, The entrance age for 
kindergarten students was changed from four years, six months to four years 
and nine months and for first grade students from five years, six months to 
five years and nine months, 


The main basis for the change was the assumption that children under 
the age category prior to 1951 were not sufficiently mature for social 
adjustment and lacked the readiness physically and emotionally needed to 
undertake the tasks of first grade, 


The present study was initiated to discover, if possible, any significant 
differences in reading achievement 2s a result of the change in age requirements 
for kindergarten and first grade students. Therefore, it is the purpose 
of the present thesis to make a comparative study of reading achievements of 
two groups of students from the San Bernardino City School System, one group 
which entered school under the four year, six month minimum age requirement 
(1951-52 School Term) and the other group (1952-53 School Term) which entered 
under the present stipulated minimum entrance age of fcur years, nine months, 


The plan of this study is to take the test results of these two groups 
given when both classes were at the Fourth Grade level, ani the Sixth Grade 
level, These tests given to both classes were the same, namely, the Lorge 
Thorndike Intelligence Tests and the Stanford Achievement Tests, 
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The data needed for this study, chronological age, mental age, intelli- 
gence quotient, and reading achievement, will be transcribed in IBM cards, 
From the totalsof these distributions, the means will be obtained by use of 
IBM equipment. 


The data obtained will be analyzed to determine the nature of the 
distribution of the scores, the mean and standard deviations, and an esti- 
mate of the reliability of the test data, To test the significance of 
the mean differences between grovps, the t-test of the Null hypothesis will 
be used, Tosscertain the relative influence of such factors as chronological 
age, mental age, and the intelligence quotient upon achievement, an analysis 
of multiple regression will be done, 


From the analysis of the data presented, an attempt will be made to 
determine if there was any significant difference in reading achievement as a 


result of the change in age requirements for kindergarten and first grade 
students, 
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An Evaluation of the Individualized Reading Program in One Elementary 
School District * 


Alton L, Safford 
La Canada School District 
La Canada, California 


DESIGN: This study was made to gauge the effectiveness of individualized 
reading techniques in terms of growth in reeding as measured over a period 
of one calendar yeer by the Reading Section of the California Achievement 
Test Battery. # survey was made to locate ali classes in this district 
which had been taught reading with these methods, The criteria for inclusion 
were: (1) self-selection of books by the children; (2) books read individually; 
and (3) regular daily reading according to this plan. The total number of 
children in the sample was 183, distributed in 7 classes, grades 3, h, 5, and 6, 
The classes were unobserved and no controls were used; the study was simply a 
survéy of reading progress as indicated by standard test scores, 


RESULTS: The mean gains 6f the clesses were: .h3, .63, e51, .15, .28, 
268, and .79. Forty-nine or 26.7% of the 183 children achieved an individual 
gain of 1,0 or greater in total reading achievement, The mean total reading 
gain‘of 8 "superior" students was .li6, while thet of 76 "average" students 
was .366, Fifty children in two fourth grade classes recorded a mean 
vocabulary gain of ,61 and a mean comprehension sain of .52. 


CONCUWSIONS: 1, For the majority of pupils in the 7 classes surveyed, 
the individualized reading techniques resulted in lower gains in total reading 
achievement, as measured by standardized achievement test, than the norms 
indicated for the tests used, 2, Results for superior students were about 
the same as those for average students, 3. Growth in mean vocabulary achieve= 
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ment and mean reading comprehension achievement, as indicated by the tests 
were approximately the same for the total population as for the portions of 
the total sample inspected, 


“Safford, Alton L., Unpublished Master's Project, University of Southern 
California, School of Education, Los Angeles, June, 1958, 
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Assisting Problem Readers Through Individualized Reading 


Dorothy J, Welch 
Supervisor of Elementary Education 
Long Beach Unified School District 

Long Beach, California 


Individualized reading is being used on a carefully controlled experi- 
mental basis in a small percentage of classrooms in the Long Beach elementary 
schools, Because this way of working has seemed to be an especially good 
procedure for children with reading problems, it is also being used in the 
Bixby Reading Improvement Summer School as the way of teaching reading, 


This summer there are fifteen classes of about 22 children each, set 
up on an invitation basis for children who were in the fourth through sixth 


grades during the 1958-1959 school year, All children attending are of 
average intelligence and are at least one year retarded in reading. Parents 
have taken the responsibility of getting children there and seeing that they 
come regularly. 


The entire morning session of four and a half hours is planned around 
reading with the aim of: 


1. Helping each child gain confidence in himself ¢s a reader 
2. Helping each child gain a favorable attitude toward reading 
3. Increasing each child's reading ability 


Important in fulfilling these aims are such things as the classroom 
environment, the human reletions angle, and the careful attention to 
individual needs and abilities, 
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As many materials as possible have been provided, inc ludings 


Classroom sets of books of high interest and low reading level 
Additional books available in the school bookroom (consisting of 
texts, dictionaries, science books and pamphlets) all of which 
may be checked out by teachers, 

3, Access to the school library collection 

lh. Audio-visual materials and equipment based for the summer session 
in the school bookroom 

5. Science kits for every room 


Along with the abundance of mterials, another factor has been the 
genuine concern of the teachers for the children as people, While there has 
not been the emphasis on clinical diagnosis of the indivicual child's reading 
difficulties that is found in a reading clinic, this reading school is able 


to help each child because of the epplication of good reading techniques 
based on causes of difficulties as detccted through individualized reading 
methods. Tests are given at the beginning and end of the session, even 
though it is recognized that the short six weeks' period is not adequate for 
accurate testing results, 


During the summer of 1958 the test results showed an over-all gain. 
Perhaps more important than the statistical gain, however, were the followings 


1. The majority of the children seemed to learn that reading can 
be a satisfying experience, 


They took books home, 

They read many books, 

They learned to read for longer and longer periods of time, 
Occasionally individuals wanted to. reed rather than have recess, 
Absences were comparatively few. 
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Many of the children developed increased ability to read inde= 
pendently. 


Many of the children began to enjoy telling others about the books 
they were reading, 


Many learned that people read for different purposes at different 
times, 


Many children made progress in learning the reading skills they 
needed, 


6, Almost all the children secmed to enjoy the summer session, 


If attitudes toward reading can be improved, if children can begin to 


learn to enjoy books and glimpse the many fields opened to them, our reading 
school is a success, Follow-up checks of the summer school of 1958 seemed to 
indicate that this was happening, Children are continuing to read, even though 
they still have much to learn, They secm to be realizing that reading is a 
skill they can learn, and one that can be very valuable to them, 





